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D Title
Effects of Tier II and Tier ITI Interventions on Disruptive Behaviors and Academic
Engagement of African American Males

Abstract
African American males are disproportionately represented in exclusionary discipline

actions, special education referrals and restrictive placements, resulting in poor academic
achievement and poor post-school outcomes, a phenomena often referred to as the
school-to-prison pipeline (Education Law Center, Forum for Education and Democracy,
Juvenile Law Center, & NAACP Legal Defense and Educational Fund, 2011). One effort to
end the school-to-prison pipeline is the implementation of positive behavior supports through
a multi-tiered system of support (i.e., School-Wide Positive Behavior Support; SWPBS).
Check In Check Out (CICO) is an effective Tier II, targeted, intervention that has been
successfully implemented within a SWPBS framework (Campbell & Anderson, 2008;
Campbell et al., 2013; Ennis et al., 2012; Fairbanks et al., 2007; Filter et al., 2007). In
addition, CICO has had positive effects on the problem behaviors and academic success of
the majority of participants in published studies, to include African American males
(Campbell & Anderson, 2008; Ennis et al., 2012; Fairbanks et al., 2007; McCurdy et al., 2007,
Mong et al., 2011; Swoszowski et al., 2013; Swoszowski et al., 2012; Todd et al., 2008). As
with most Tier II interventions, CICO does not provide sufficient support to help all students
manage their behaviors, leaving some students needing intensive individualized supports.
Researchers have found function-based self-monitoring to be an effective SWPBS Tier III

intervention to address the behaviors of nonresponders to Tier Il interventions (Briere &
Simonsen, 2011). Further, function-based self-monitoring has demonstrated positive effects
on the behaviors of students with disabilities and those at risk for receiving special education
services (Brooks et al., 2003; Todd et al., 1999) to include African American male students
(Lo & Cartledge, 2006; Stahr et al., 2006). Recently, researchers have begun to study effects
of the use of handheld devices as a method for students to self-monitor classroom behavior '
and have found positive results on measures of behavior change and social validity (Bedesem,
2012; Blood et al., 2011; Cihak et al., 2010; Gulchak, 2008).

In this presentation, the presenters will share the effectiveness of CICO, and

- function-based self-monitoring and self-recruitment of reinforcement via I-Connect (Wills &
Kamps, n.d.), a self-monitoring mobile app, on the disruptive behaviors and academic
engagement of selected African American male elementary students at risk for emotional and
behavioral disorders. The presenters will demonstrate the interventions used, discuss results
of the CICO and function-based self-monitoring interventions, and offer directions for future
research and practical implications.

! Kimberly Bunch-Crump, M.Ed., doctoral candidate in Special Education at the University
of North Carolina at Charlotte, USA; email: 111(@uncc.edu
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